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Executive Summary 

With the aim of informing markers’ action research into their use of digital feedback, 

a small number of CCCU undergraduates were interviewed to investigate how the 

specific ways in which GradeMark (Turnitin) feedback can be presented may 

influence their engagement with it. 

It was found that on-script ‘Bubble Comments’ and off-script ‘Voice Comments’ 

may both positively influence how valued learners feel and encourage and support 

their use of feedback for development while on-script ‘QuickMark Comments’ and 

off-script ‘General Comments’ and ‘Rubrics’ may negatively influence same.  These 

influences arise from how these different GradeMark presentation affect 

personalisation, specificity and clarity of meaning of feedback, learners’ emotional 

connection with their marker and by simply grabbing their attention.  Ways in which 

presentation may influence content are also identified. 

It is recommended that, through their own action research, markers using GradeMark 

explore the use of Bubble Comments and Voice Comments as alternatives to General 

Comments, and ‘Grading Forms’ as an alternative to Rubrics.  Specific 

considerations in doing so are suggested.  It is also recommended that CCCU 

considers strategies for helping learners apply GradeMark feedback to future work, 

including the possibility of re-writing generic assessment criteria in more ‘student 

friendly’ language and investigating improvements to accessing GradeMark via 

mobile devices. 
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Introduction 

This is a summary of the author’s dissertation report for a Masters in Digital 

Education at the University of Edinburgh, completed in 2016.  The aim is to raise 

awareness of findings within CCCU and promote discussion around development of 

digital feedback practice using GradeMark – the feedback tool within Turnitin.   

Use of GradeMark has grown rapidly in CCCU in recent years.  While this has 

helped to improve turnaround times, enhancing the utility of feedback for learners’ 

development remains a priority.  However, where digital feedback literature indicates 

positive outcomes in relation to development, reasons are often not clear.  One 

possible factor is how the nature of digital feedback influences learners’ engagement 

with their feedback. 

Approach 

This exploratory study investigated how form (as opposed to content) of GradeMark 

feedback may influence learners’ engagement by considering specifically:  

How may the ways in which feedback can be presented in the GradeMark 

digital feedback tool influence undergraduates’ engagement in developmental 

use of lecturers’ feedback for summative assessment of written coursework? 

Informed by a review of feedback and engagement literature, semi-structured 

interviews were conducted during 2015 with a purposive sample of seven CCCU 

undergraduates to explore their experiences of the eight ways1 in which GradeMark 

feedback can be presented.  The sample represented UG L4, 5 & 6 across eight 

disciplines from all four Faculties. 

A thematic analysis revealed influences of GradeMark presentations across a range 

of different processes of engagement with feedback identified from the literature2. 

                                                 

1 See Appendix 1 for the different presentations of GradeMark feedback 

2 See Appendix 2 for the range of processes of engagement with feedback used 
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Findings from this study are not intended to be generalisable; rather they may be 

used to inform lecturers’ action research into their own feedback practice. 

Summary of Findings 

Between them, participants had experienced all GradeMark presentations, except for 

the Grading Form, and engaged in the majority of the processes of engagement with 

feedback identified from the literature. 

Some GradeMark presentations were found to have influenced participants’ ability, 

as well as motivation, to: 

 read/listen to feedback,  

 reflect on feedback and self-evaluate,  

 action plan for future improvement,  

 connect emotionally with the marker and 

 feel valued. 

It is suggested that these influences arise through the presentation of feedback 

affecting participants’ perceived personalisation of feedback, its specificity and 

clarity of meaning; their emotional connection with their marker and by simply 

grabbing their attention. 

Figures 1 and 2 show positive and negative influences on engagement with feedback 

respectively.  They depict how GradeMark presentations (left of figures), through 

affecting personalisation, specificity, clarity, emotional connection and grabbing 

attention (centre of figures), influenced participants’ ability and motivation in 

relation to specific processes of engagement with feedback (right of figures).   
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Figure 1: Ways in which GradeMark presentations may positively influence engagement  

Figure 1: Ways in which GradeMark presentations positively influenced participants’ engagement 
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Figure 2: Ways in which GradeMark presentations may negatively influence engagement

Figure 2: Ways in which GradeMark presentations negatively influenced participants’ engagement 
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Some of these influences on engagement arose in turn from the way presentation of 

feedback influences its content.  For example, the positive influence of Voice 

Comments on participants’ ability to reflect on and use feedback for improvement 

arose from the use of easier to understand language and the addition of non-textual 

content (tone of voice) in spoken feedback.  Conversely, the negative influence of 

Rubrics on participants’ engagement arose from this presentation requiring the 

content to be pre-set, generic assessment criteria-related comments which 

participants found hard to understand and to relate to their own work. 

Some participants related technical difficulties in accessing their feedback, 

particularly in GradeMark not being optimised for mobile devices.  Some were not 

aware they had received feedback in certain GradeMark presentations or had the 

skills to access it. 

Most participants said they wanted GradeMark feedback followed by face-to-face 

discussion with their marker to be able to ask questions.  The ability to clarify points 

in their feedback was one reason for this. 

A detailed discussion of findings is contained in the full dissertation report3. 

  

                                                 

3 available on request 
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Recommendations 

That markers using GradeMark: 

1. are encouraged and supported, through their own action research, to explore 

influences on learners’ engagement of: 

a. using Bubble Comments and Voice Comments as alternatives to General 

Comments,  

b. Grading Forms as an alternative to Rubrics,  

2. are cognisant that the way their feedback is presented may influence its content, 

altering the message they intend to convey; 

That the institution considers: 

3. strategies for helping learners apply GradeMark feedback to future work, 

including the possibility of re-writing generic assessment criteria in more 

‘student friendly’ language and 

4. investigating improvements to accessing GradeMark via mobile devices. 

Limitations 

The focus of this study was limited to summative assessment of undergraduates by 

lecturers, not formative assessment or other levels of study or peer assessment.  It 

should also be noted that the interview sample contained no part-time or distance 

learners. 

Findings are not intended to be generalisable, rather it is hoped they inform lecturers’ 

action research to enhance their own feedback practice.   

Participants in this study were mostly highly independent, proactive users of 

feedback.  Influences of GradeMark presentation on less independent learners may of 

course be different. 
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Appendix 1 

Examples of the eight ways feedback can be provided using 

GradeMark 

 

 

GradeMark Inline, Bubble and QuickMark Comments (on-script) 

QuickMark Comments 
(click to expand) 

Bubble Comment 
(click to expand) 

Inline Comment 
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GradeMark Grade and General Comments (off-script) 

 

 

GradeMark Rubric (off-script) 

  

Grade 

overall summary 
(click icon at bottom) 

Level 

Scale point and 
description 

Criterion 
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GradeMark Grading Form (off-script) 

 

 

GradeMark Voice Comments (off-script) 
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Appendix 2 

Evaluating participants’ engagement with their feedback 

During interview analysis, evidence was sought of the following processes of 

engagement identified from a review of the literature: 

 Buying in to the assessment task and having a desire for feedback  

 Developing ability and confidence to use feedback  

 Creating a sense of ownership of the feedback process 

 Reading/listening to/watching feedback 

 Storing and returning to feedback 

 Reflecting on feedback and self-evaluating 

 Accessing resources 

 Responding emotionally to feedback 

 Connecting emotionally with the marker 

 Feeling valued 

 Seeking dialogue with markers, peers and others 

 Developing a will to improve as a result of feedback 

 Action planning for future improvement   

 Developing an increased understanding of what quality is 

 Stimulation of interest in learning as a result of receiving feedback 

 


